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Diversity and Inclusion

OVERVIEW

Unit 1 focuses on engaging children with one another in order to discover shared interests and characteristics, to
explore how each person is unique, to build a sense of community within the classroom, and to recognize how each
child contributes to and is valued by their community.

GOALS

This unit is designed to help children:
» Get to know one another
Discover and appreciate commonalities
Appreciate and learn from diversity
Develop an attitude of inclusion
Embrace a common classroom identity
Feel valued as an individual and as a member of the group
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ACTIVITIES

1.1 Getting to Know Each Other

Children discuss the value of getting to know all of their classmates and play a game in which they share about
themselves with their peers.

1.2 Discovering Commonalities

Children discuss how talking and spending time with their peers can help them find things in common with one
another and then have an opportunity to find things that they have in common with a buddy.

1.3 Learning from Diversity

Children discuss how everyone is different and unique and how diversity allows everyone to learn with and from
one another and then have an opportunity to share things about themselves with their peers.

1.4 Building Community
Children discuss what it means to belong to a community, and then work together to create a representation of
their classroom community.
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Home-School Connections

1.1 Getting to Know Each Other

Suggested information to share with families in the classroom newsletter:

Our class is talking about what it is like to start something new and meet new people and the different feelings you might have
about that. We are discussing why it is important to get to know all of our classmates, and we are doing some activities that
give everyone a chance to share about themselves and learn about each other.

You may want to ask your child:

» How they felt when they got to school, how they felt at the end of the day, and/or what they are looking forward to at
school tomorrow
» If they talked to anyone new or learned something that they didn’t know about a classmate

1.2 Discovering Commonalities

Suggested information to share with families in the classroom newsletter:

Our class is talking about the many things that we might have in common with one another and how some things on the
outside are easy to see; however, we have to get to know each other better so we can discover some of the ways that we are
the same on the inside.

You may wish to:

Have a conversation with your child regarding how family members are similar or different. For example, compare whether
(and how much) each of you do or don’t like the following activities, and why.

Cleaning your room Eating (choose a food)
Taking a walk Reading a book
Going to bed Riding a bike
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Home-School Connections

1.3 Learning from Diversity

Suggested information to share with families in the classroom newsletter:

Our class is talking about the many ways that each person in our class has unique characteristics and strengths and how we can
learn from and try many new things with one another.
You may wish to:

» Ask your child what diversity means
» Ask your child what they are good at doing or makes them proud
P> Ask your child something new they learned or tried at school this week and if they did it with someone else

1.4 Building Community

Suggested information to share with families in the classroom newsletter:

Our class is talking about what it means to belong to a community and how community members treat and work with one
another.
You may wish to:

P Ask your child what it means to belong.
P Ask your child what it means to be a community.
» Talk with your child about some of the communities or groups to which your family belongs.
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Getting To Know Each Other 1.1

OVERVIEW MATERIALS

» The First Day of

Read and Discuss: The First Day of School School storybook

» Masking tape

Explore and Practice: Pair and Share » Music player

» Get to Know Me

GOALS cars

This set of activities is designed to:
» Emphasize the value of peer relationships
» Promote the importance of getting to know one another
» Motivate children to engage with all of their peers

LEARNING OBJECTIVES

Children will be able to:
» Share information about themselves with classmates
» Recall information they have learned about their peers

KEY CONCEPTS AND VOCABULARY

Friends are important!

Getting to know one another helps us understand each other and get along.
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Getting To Know Each Other

RESEARCH AND RELEVANCE

Beginnings are important. The start of a new school year is a time for children to rekindle prior friendships, meet new
people, and become familiar with the everyday activities and routines of the classroom. Taking time at the beginning of
the year to make sure that children are introduced (and introduce themselves) to each and every one of their classmates
can help them become engaged and gain comfort with all of their peers. This establishes a norm that all children in the
class are important to one another, which can lay the foundation for relationships and learning to grow.

Think About This...

Do unfamiliar social situations make you feel excited, comfortable, or anxious?
How do you typically approach new people?

Are there certain kinds of children in your classroom that are easier or more challenging for you to get to know?

Try This Today...

Today (and every day), try to make a personal connection with as many children in your classroom as possible: Greet
each child individually and ask them how they are feeling or what they are looking forward to that day, notice what a
child is doing and ask them a specific question about it, or remember and follow up on something shared earlier.
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Getting To Know Each Other

READ AND DISCUSS: THE FIRST DAY OF SCHOOL

Children listen to the story and discuss what it is like to start new things, get to know new
friends, and then practice greeting one another.

Before Reading

How did you feel about starting this new school year?

There may be times when you are in a new situation, such as a new class, joining a new
team, or moving to a new neighborhood. You may have to try things you have never
done or spend time with people you don’t very well. It’s okay to have a lot of different
ideas and feelings about doing or starting something new.

In this story, a group of children are beginning their first day of school, and they each
have different feelings about seeing each other again and starting a new grade. Asyou
listen to the story, pay attention to the different feelings that the characters experience
and express.

During Reading

Why do you think Gabriel felt nervous about seeing his friends after the summer? (He
was feeling shy; he thought his friends might have changed; he didn’t know what they
would say to each other)

Why do you think Kayla and Kenny were worried that their friends may not want to
hang out with them? (They had been gone for a long time; their friends might have made
new friends)

How was Annie feeling about the first day of school? (Excited; eager; happy)

In what ways did Gabriel think that school would be different because they were older?
(Schoolwork could be harder; they would have different routines and be in new places, they
might not be with the same friends)

After Reading

How do you think school will be different this year compared to last year? (New
classroom/playground; different books and materials; get to do more things because they
are older; new classmates)
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Getting To Know Each Other

1.1

Annie thought that it was going to be fun to meet new kids at school. How might you
feel when you first spend time with new people? (Nervous; shy; excited)

What is something you can do today to get to know a new classmate or someone whom
you may not know very well? (Say hello; tell them your name; ask them to play)

EXPLORE AND PRACTICE: PAIR AND SHARE

Children share information about themselves with classmates.

Set the Stage

Challenge the children to guess something interesting that they might not know about you
(e.g., favorite dessert, number of siblings, whether you speak more than one language)
and share your response after several guesses. Allow the class to ask one to two
questions and then ask if they learned something new about you. Discuss why it is
important for everyone in the class to learn more about one another.

We want everyone in our class to feel welcomed and to feel good about being together.
Getting to know one another is important because it helps us understand each other
better and get along. Many times we know people at school really well, but there are
others whom we don’t know as well. We will be doing a lot of things together so that
we can get to know each and every person in our class.

Facilitate the Activity

Explain that in this activity, everyone will have a chance to get to know one another better
by sharing something about themselves with classmates and then listening to what their
classmates say. Create a long line on the floor with tape and have the children march in a
circle around the line as music plays (or sing, count, etc.). When the music ends, they
should sit down facing either side of the line so that they are directly across from a
classmate. Announce a question from the Get to Know Me cards (e.g., What is your
favorite movie?) and have them share their answers with the person sitting across from
them. Repeat with additional rounds as time allows.

After several rounds, gather them together to discuss the experience.
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Extension: Have
children turn to their
buddy and practice
saying a greeting (e.g.,
hi; hello; good morning)
in a friendly voice.

Variation: Place the
Get to Know Me cards
upside-down on the
line. When the children
take a seat, they can
discuss the card in front
of them with the child
across from them.




Getting To Know Each Other

Wrap It Up

How did you feel when your classmates listened to you share about yourself? (Happy;
important; good)

Why do you think it is helpful to get to know your classmates and for them to get to
know you? (To understand one another; to make new friends; to find things in common)

What is something new that you learned about a classmate today?

SUPPLEMENTAL ACTIVITIES

Ask Me a Question: Gather the children in a circle. Announce a question that they will be
invited to answer about themselves. Roll a ball to a child and ask the question (e.g., Jaden,
what is your favorite television show?). After the child answers, instruct them to pass the
ball, addressing the peer by name, and asking the same question. Continue this process
with several children, and then announce a new question before continuing again.

Getting to Know Someone New: Ask the children to think of someone new they would
like to talk to or play with that week and have them journal about what they would say or
what they could do together. Encourage them to put their plans into action.

Greetings Brainstorm: As a class, create a mind map of different ways to greet someone,
including cultural variations.

Personal Treasure Days: Ahead of time, ask families to help their child choose a small
item that has special meaning to them—a personal “treasure,” such as a photo, drawing,
or a short description—and have them bring it to share with the class. With the entire
group (perhaps across several days), invite them to share their treasures one at a time and
allow time for a few questions from classmates. Extend the idea by holding “Personal
Treasure Days” at different times throughout the year, suggesting particular types of items
at various times (e.g., Bring a favorite item from your bedroom ~ Wear your favorite t-shirt
~ Bring a special item from a family holiday celebration ~ Bring your favorite book).
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My favorite animal My birthday month

My favorite belonging My favorite place to be
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My favorite after-school activity My favorite book

My favorite color
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Discovering Commonalities

OVERVIEW MATERIALS
»  The Other Path to

. Schoolstorybook
Read and Discuss: 7he Other Path to School y

»  Commonalities

Explore and Practice: Commonalities Challenge Questioncards

» InCommoncards
(one per buddy card

GOALS pair)

This set of activities is designed to:
» Promote an awareness of commonalities with others
» Encourage comfort in sharing about oneself
» Foster openness toward learning about others

LEARNING OBJECTIVES

Children will be able to:
» ldentify things they have in common with peers

KEY CONCEPTS AND VOCABULARY

Commonalitymeans that there are things that are the same about you and me.

Getting to know one another helps us discover what we have in common.
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Discovering Commonalities

RESEARCH AND RELEVANCE

Spending time with someone new or less familiar is not always easy. It feels good to have things in common with friends, and children
are often more motivated to play with and befriend others who seem to be “like them”—and may feel less comfortable interacting with
those who seem “different” from them. Sometimes decisions about whether another child is similar to oneself are based on simple—
and often visual—cues of similarity, such as gender or race. Helping children discover what they may have in common with each of their
classmates can help them feel a sense of connection and provide new, shared foundations for conversations and play. This can
encourage children to talk and play with a wider range of their peers, broadening their social and learning experiences.

Think About This...

In thinking about your own close relationships, what qualities do you feel are important or are you attracted to in others? Are these
similar, different, and/or complementary to your own characteristics?

What are some benefits of having friends with whom you share things in common?

What kinds of similarities or differences do you think are most important or most prevalent in children’s close friendships—interests,
temperaments, gender, social skills; other qualities?

Try this today...

Find opportunities to draw the children’s attention to what they may have in common with their classmates. When they discuss
interests, feelings, or experiences, take a moment to ask if others share that preference, have felt that way, or have been in a similar
situation. Occasionally, ask the whole class and graph the responses (emphasizing that all responses are valued, not just the most
frequent or popular response).
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Discovering Commonalities

READ AND DISCUSS: THE OTHER PATH TO SCHOOL

Children listen to the story and discuss how talking and getting to know others can help them discover
commonalities—even with those who may seem very different.

Before Reading

What does it mean to have something in common with someone else? What do you have in common with
someone here?

Sometimes when you don’t know someone or you don’t know them very well, it can be hard to imagine what
you might have in common. Talking and spending time together can help you get to know one another and
discover the ways in which you are similar.

In this story, two friends are reluctant to talk to some new kids from school, but when they do they discover
that they have some things in common. As you listen to the story, pay attention to what the characters
figure out that they have in common.

During Reading

What are some things that Jordan and Mia have in common? (7hey went to the same
school; they walked to school together from the same direction, they both loved the monkey bars, they
were in the same class)

How did Mia and Jordan feel about talking to the new kids, Max and Maddie? (Vervous,
Shy; uncomfortable; thought it would be weird)\Why? (They didn’t know the kids very well; they didn’t
know what to say to them or talk about)

What happened after Jordan, Mia, Max, and Maddie spent some time talking to each
other? (They found things to talk about; they discovered things they had in common; they had fun
spending time together)How did they feel? (Happy, comfortable, glad to have someone to talk
o)

What were some of the things that the group of kids discovered that they had in
common? (Jordan, Max, and Maddie had noisy pets; Mia, Jordan, and Max liked to climb, they all

liked the bird nest, they all liked to explore in the park)

After Reading

Do you think the kids in the story will keep talking to each other after this day? Why?
(They got to know each other; they feel comifortable around each other, they found things in common)

If you wanted to get to know someone new, what could you say to start talking to
them? (Say hello; ask them what they like to do, tell them what I like)
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Discovering Commonalities

EXPLORE AND PRACTICE: COMMONALITIES CHALLENGE

Children talk with their buddy and to find what they have in common.

Set the Stage

Review what it means to have something /n common (there are things that are the same or similar
about you both). Ask the children to look around at their classmates and notice one thing that they
have in common with another person, and invite them to share what they observed.

Next, have the children look around again at their classmates while you ask some questions that they
may not be able to answer (e.9., Do you know who really likes dinosaurs? Do you know who doesn’t
like to be tickled?). Discuss the importance of getting to know others.

Sometimes it’s easy to see that you are the same on the outside, but you don’t always
know what you might have in common with another person on the inside. You can
get to know more about each other by talking and spending time together. This can
help you discover things you both have in common, or ways in which you are the
same.

Facilitate the Activity

Have the children sit with their buddies and give an /n Commoncard to each pair. Explain that they
will be playing a game that challenges them to figure out what they have in common.

Read a Commonalities Questionto the class. Challenge buddies to talk with one another and find an
answer that they share in common. Have buddies hold up the /7 Common card when they have found
something in common, noting that not all buddy pairs may be able to do this for every question. Invite
a few buddy pairs to share their similar (or different) answers, and then repeat with additional
questions.

Wrap It Up

What are some things that you learned about your buddy? Did you learn anything
that you didn’t know?

Why is it important to get to know more about each person in our class? (7o find things
in common, to understand each other, to show that you care)
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Extension: Have the
children turn to their
buddy and practice asking
what they like to play (e.g.,
What do you like to play at
recess?); listen to
determine if their answers

are the same or different.

Tip: Remind the children
that they do not have to
have a lot in common to be
friends with someone, and
that people can be similar
and different in many

ways.

Extension: Have
children draw/write to
complete the prompt: “My
buddyand/both ./
thinkthats______.”




Discovering Commonalities

SUPPLEMENTAL ACTIVITIES

Commonalities Graphing: Ask a get-to-know-you question and have the children sort
themselves physically in the room according to their answers. Point out which share something in
common, noting that all answers are equally valued. Or, post characteristics (e.qg., / have siblings.)
around the room and have them place a sticky note with their name under the answers that apply to
them.
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What do you like to do after | What dessert do you like to
school? eat?

Where would you like to

visit? What movie do you like?

What is something you are | What game do you like to
good at? play?

What book do What is something new you

ik i would like to learn how to
you like to read do?
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Learning from Diversity

OVERVIEW MATERIALS

»  The Telescope
. storybook
Read and Discuss: 7he Telescope v
»  MyAwesome Buddy

Explore and Practice: My Awesome Buddy activity sheet

GOALS

This set of activities is designed to:
» Encourage an appreciation for diversity
» Foster openness toward learning about and from others
» Promote respect for others
» Foster a sense of being valued as an individual

LEARNING OBJECTIVES

Children will be able to:

» Name benefits of diversity
» Share something unique about themselves
» Describe something unique about a peer

KEY CONCEPTS AND VOCABULARY

Diversity means that everyone is a little bit different, and no one is exactly the same.
Diversity makes everyone unique and interesting.
You can learn new things from each other.

Having respectfor someone means that you think good things and treat them kindly.
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Learning from Diversity

RESEARCH AND RELEVANCE

Each person brings to their interactions and relationships a unique set of experiences, interests, abilities, heritage, and temperamental
qualities. Sometimes children can find these differences interesting, but sometimes they may view these differences as very different
from their own. Respecting and appreciating what makes each person unique can foster understanding, empathy, and positive
attitudes toward others. These skills will support children’s ability to live in a diverse world and to have friendships and relationships
with all kinds of people. They will also learn that it’s okay to be different in some ways, and that those differences (in themselves and

others) are accepted and valued. Everyone can learn from diversity!

Think About This...

What kinds of people do you tend to befriend first at your workplace, in your neighborhood, or at social gatherings?

Inyour classroom, do you find yourself drawn more to children with certain kinds of characteristics than to others? Are these similar,
different, and/or complementary to your own characteristics?

What are some benefits of having friends with whom you differ (e.g., ability, age, race, gender, life history, etc.)?

Try This Today...

Take advantage of opportunities when you can direct children toward a peer who can provide information or assistance, emphasizing
their particular knowledge, experiences, or skills.

That's a good question that you have about how crops are harvested. Sarah has said that she visits her grandparents’ farm a lot—
why don’t we ask her what her family has told her about harvesting?
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Learning from Diversity

READ AND DISCUSS: THE TELESCOPE

Children listen to the story and discuss the value of diversity and the importance of respecting and
learning from those who are different in some ways.

Before Reading

Why is it nice to have friends who have things in common with you? Why is it also
nice to have friends who are different in some ways?

People can be the same or different in many ways—how they look, feel, or what they
like to do. Being a little bit different than one another—or having diversity—is what
makes everyone unique and interesting! You can learn a lot from people who are
different than you.

In this story, one child doesn’t understand why his classmate likes something that he
thinks is boring and strange, so he doesn’t really talk to her. When he finally takes the
time to get to know her, he learns some really interesting things about her.

As you listen to the story, pay attention to how the characters react to each other's
differences.

During Reading

How do you think Maddie felt when Kenny didn't want to look at her new telescope?
(Sad; disappointed)

When Kenny told Maddie about the new video game he played, how did she respond?
(She asked questions about it; she showed interest; she said it sounded like fun, she showed respect)
How do you think that made Kenny feel? (Happy, Maddie cared about what he was saying,
excited to talk about the game)

Why do you think Kenny didn't want to see Maddie’s telescope or have lunch or look
at the moon with her? (He thought what she liked was boring and strange, he liked to talk about
other things, he didn't know her very well)

What new or interesting things did Kenny learn from Maddie? (He learned about the
Asteroid Belt and constellations; she helped him figure out how to get to Level 5 in his game)
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Learning from Diversity

After Reading Extension: Have the
children turn and tell their

If Kenny hadn't decided to start talking to Maddie at her house, what would he have gsﬁed::tiﬂ?tim;geach

missed? (Getting to know her better; learning new things, making new friends, having fun together) like to play. Then
challenge them to think of

Having respect for someone means that you think good things about them and treat ways to combine their

them kindly. Can you respect someone who likes or does different things than you? interests into a new
activity.

How could you show them respect? (7alk to them, listen and show interest in what they do)

EXPLORE AND PRACTICE: MY AWESOME BUDDY

Children discuss the value of diversity, learn about something that makes their buday unigue, and
Share it with the class.

Set the Stage

Discuss the meaning of diiversityand although people can have some things in common, no one is
exactly the same.

Raise your hand if you have blond hair. Brown hair. Red hair. Black hair. What does
it mean to say that there are diverse hair colors in our class? Now let’s have everyone
with brown hair raise their hands again. Do they have exactly the same kind of hair?
What differences do you see? (Point out how they differ in shade or texture.) So even when
people are similar in some ways, we still have a lot of diversity, and everyone is
unique.

Facilitate the Activity

Explain that the children will be learning what makes their class diverse and each person unique.

Have the class sit with their buddies and pass out the My Awesome Budady activity sheets, asking them
to write their budady’sname on the star. As them to think of something special they would like to share
with their buddy and the class, such as what makes them proud, something they know a lot about, Tip: You may wish to

something they enjoy doing, or an experience they have had (provide a few examples). Give buddiesa  establish a system for

few minutes to share with each another and have them write and draw about their budayon their which buddy will share
activity sheet. first.
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Learning from Diversity

Gather the class and invite them to share what makes their buddy unique. As they are sharing, model
positive responses that emphasize what they can try and learn from one another (e.g., /£ sounds like
Elisa knows a lot about the weather. She might have some great ideas to share the next time you're
working at the science center.).

Wrap It Up
Why is diversity a good thing? (/t makes things interesting, you can learn from each other, Tip: Use the sheets to
everyone can feel unique) create a display or book to

keep in the classroom.
Everyone in the class shared a lot of interesting things about themselves. If you heard
something that you would like to try or talk about or learn more about, what could
you do? (Talk to a classmate who knows about it; spend time with that classmate)

SUPPLEMENTAL ACTIVITIES

Diversity Displays: Choose a topic (e.g., favorite after-school activity, what their bed looks like) for
the children to illustrate. As a group, compare their illustrations and discuss similarities and
differences. Create a display and emphasize how it shows all of their diversity.

I Know a Lot About: Have the children write/draw to complete the prompt: / know a lot
about . 1could help my friends learn how to . Use this work to create a class
“directory” to encourage peer helping.

| Want to Learn About: Have children write/draw to complete the prompt: /want to learn
about and list one to two specific questions that they have. Use this work as a springboard
for group discussions, encouraging classmates to share their “expertise,” or use this to connect
children with similar interests.

Mind Map: Have buddies work together to create a mind map of “What’s Good about Diversity” or
“Things We Can Learn from Each Other.”

What Makes Me Proud: Gather the class into a circle and ask them to think of something that
makes them feel proud or good about themselves (provide examples). Go around the circle and invite
each to share with the class. End with a “hooray” cheer for the entire class.
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Building Community

OVERVIEW MATERIALS

»  The Thunderstorm

. storybook
Read and Discuss: 7he Thunderstorm y
» Butcher paper and art

Explore and Practice: Our Classroom Community supplies

» Photos of children
(optional)

G OAI—S Ifyou have not already done
so, consider a name to
establish for your classroom
community (e.g., the Leap
Frogs, the 1B Room Kids,
etc.).

This set of activities is designed to:
» Promote a sense of connection and community within the classroom
» Foster a feeling of being valued and accepted as a member of the group
» Encourage social responsibility toward the classroom community and its members

LEARNING OBJECTIVES

Children will be able to:

» Reflect on what it means to be a community
» ldentify their classroom as a community
» Work cooperatively to create a representation of their classroom community

KEY CONCEPTS AND VOCABULARY

A communityis a group of people who have something in common or do things with one another.
When you belong, you are a part of a group with other people.

Everyone in the class belongs to the classroom community.
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Building Community

RESEARCH AND RELEVANCE

Children learn and grow best when they have a sense of belonging and feel welcome, accepted, and connected to others in their lives.
Although children can belong to many different groups, emphasizing the classroom community as an important part of their social
identity highlights the shared connection that they have with each and every one of their classmates. This nurtures an awareness of
others (a//others) and a sense of responsibility and caring toward each of their classmates. When the classroom community joins in
celebrating the uniqueness of each individual child as well as the qualities and accomplishments of the group, children can develop

their sense of being /mewhile also learning to be a part of we.

Think About This...

To what groups or communities do you belong?

Do you feel that you have a sense of comfort and connection within these groups? How does having or not having this sense impact your
interpersonal or work experiences within these groups?

Try This Today...

Use positive reinforcement to build a sense of connection and community responsibility by pointing out how children’s actions can
benefit the group.

The Super Stars really worked together to clean up the classroom very quickly! Now we will all have time to play a few math games
together before lunch.

Johnny, it was really kind of you to let Olivia have a turn using the magnifying glass. Sharing with each other helps everyone have a
chance to work at the center.
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Building Community

READ AND DISCUSS: THE THUNDERSTORM

Children listen to the story, discuss what it means to be in a community, and how they all belong to
the classroom community.

Before Reading

What is a community?

A community is a group of people who share something in common, such as living
near one another or doing the same activity. People who belong to a community care

Tip: Provide examples

for one another and work together to accomplish their goals. and ask children to raise
. . their hand if they belong to
What kinds of groups or communities do you belong to? that group, making sure to
include their class as a
In this story, some kids have to work together with many others to do something to IgroSp to whlich they all
help their community. belong.

As you listen to this story, pay attention to what the characters do that show that
they are a community together.

During Reading

Who came to clean up the park? (Kids, parents, neighbors, teachers) Why do you think so
many different people came to help? (They were a community; they all used the park; they
wanted the park to look nice, they wanted to help)

What would have happened if only a few people had come to clean up the park, or if
they had only cleaned up the areas they used? (7t would have taken a long time to clean up,
the whole park wouldn't have gotten clean)What needed to happen to make sure that the
whole park was clean for everyone again? (Everyone needed to help, everyone needed to work
together)

What did the kids at the tree house and everyone at the park do to show that they
were a community? (They worked together, helped one another, celebrated what they
accomplished together)

After Reading

When you are part of a community, how do you think you should treat one another?
(Do things together; care about one another; respect one another; help each other)

What makes our class a community? (Learn and play together; care about each other; eat
together, take care of the classroom together)
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Building Community

EXPLORE AND PRACTICE: OUR CLASSROOM COMMUNITY

Children discuss what makes their classroom a community and then work cooperatively to create a representation of their
classroom community.

Set the Stage

Ask the children to raise their hand if they belong to the (c/ass name)community. Have them look
around at their classmates and remind them that everyone who belongs is an important part of the
community. Invite them to share some things that they like about being part of their class community,
and record these ideas on the board.

Facilitate the Activity

Discuss the meaning of a symbol.

A symbol is something that represents or stands for something else. Symbols are meant
to tell us something about what they represent. Symbols can also be used to represent Tip: Provide a few
people or communities. What the symbol looks like or how it is made can tell something examples of symbols, such

important about that community. zghzsorl)(;:fsf:i?m logo or

Explain that the children will be creating a symbol of their classroom community together.

Today we are going to work together to make a symbol that shows we all belong to
the (class name). \We will keep it in our classroom so that we can see it every day, and it
will help us remember that we all belong to our classroom community. Everyone will
work on it together because we all are an important part of our class.

Have the children work together to make a banner or other representation of the classroom
community (add photos if desired). Encourage cooperation by having them share materials and work
with buddies or in small groups on different aspects of the project. (If working on a common paper,

state the expectation that no one will cover another person’s work.). Variation: Have the
children write what they

Add the class name to the banner and have the children help decide where to display it in the like about their class

classroom. Gather the group to discuss the experience. community on paper strips

and form into a chain.
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Wrap It Up

Why was it important for everyone to work on this together? (Everyone is part of the Tip: Frequently using the

class, everyone cooperates and does things together) class name can reinforce
the common identity

What are some ways in which we worked together as a community to make this? children share and foster a

(Helped each other; cooperated; contributed ideas) sense of connection with

classmates (e.qg., Okay,
Super Stars, it’s time to

How do you feel when you think about how we worked together and what we made? line up!)

(Happy, like we belong, proua, included)

What does this symbol show about our classroom community? (What we're like; how we
work together)

SUPPLEMENTAL ACTIVITIES

Classroom Community Helper Pledges: Have children write/draw what they can do that week
to help the classroom community.

Classroom News: Have one child be the reporter every week and write up the classroom news.
Other children may want to contribute and the “reporter” can put these notes together every week. E-
mail or send copies of the class newsletter home each week, and compile the newsletters throughout
the year into a class yearbook so that classmates can autograph them.

Classroom Ad: Have children work with a buddy or small group to create an ad for their classroom
community, using language and illustrations to convey what is great about being in their class.

Community Recipe: Have children work with a buddy or small group to create a “recipe” for
creating a caring classroom or school community.
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Empathy and Critical Thinking

OVERVIEW

Unit 2 focuses on promoting emotion understanding and empathy and helping children become flexible thinkers by becoming aware
and thinking critically about their own ideas and about the messages they receive from others.

GOALS

This unit is designed to help children:

Develop emotion understanding, including recognizing feelings and identifying their causes and consequences
Develop empathy for others

Increase flexible thinking and decrease stereotyped thinking

Develop incremental (change and growth based) thinking

vvyyvyy

ACTIVITIES

2.1 Recognizing Feelings
Children discuss how various emotions look, souna, and feel and then practice demonstrating and identifying different
emotions and intensities.

2.2 Predicting and Explaining Feelings
Children discuss how to think ahead and predict someone’s feelings, how to think back or look for clues to explain someone’s
feelings, and practice predicting feelings from situations while playing a game.

2.3 Relating Thoughts, Feelings, and Behaviors
Children discuss the relations among thoughts, feelings, and behaviors and practice creating their own Think-Feel-Do chains
for a given situation.

2.4 Having Empathy
Children discuss what it means to have empathy for someone and brainstorm ways to show empathy and caring for someone in
different situations.

2.5 Understanding Stereotypes about People
Children discuss the problems and limitations of stereotypes about groups of people and practice ways to respond to them.

2.6 Understanding Stereotypes about Objects, Activities, and Roles
Chilaren discuss the problems and limitations of stereotypes aboult toys, activities, and roles and how these things can change
for everyone.

2.7 Understanding That People Can Change
Children discuss the potential for growth, learmning, and change in each person and practice identifying and understanding
entity (fixed-trait) thinking versus incremental (change) thinking.
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Recognizing Feelings

OVERVIEW MATERIALS

»  The Bouncy Ball

. storybook
Read and Discuss: The Bouncy Ball _
»  Whiteboard
Explore and Practice: Feeling Thermometers »  Emotion Cueschart
(teacher reference)

> Feeling
GOALS Thermometers

>  Feeling Facescards
This set of activities is designed to: (cutinto cards)
» Foster awareness that emotions have external and internal cues
» Foster awareness that emotions can vary in intensity
» Promote recognition of own and others’ emotions

LEARNING OBJECTIVES

Children will be able to:
» Describe and demonstrate how basic emotions feel (internal physical sensations), look,
and sound (external physical and verbal cues)
» ldentify basic emotions and different intensities based on physical and verbal cues

KEY CONCEPTS AND VOCABULARY

Emotions, or feelings, can change the way our bodies:

» Look and sound on the outside
» Feelonthe inside

Emotions can be weak or strong.
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Recognizing Feelings

RESEARCH AND RELEVANCE

Emotional development includes children’s experience, expression, and regulation of their own emotions, as well as the ability to
understand others’ emotions and develop empathy. A foundational skill is the ability to identify and label a range of emotions in
oneself and others based on internal and external physical cues. Being able to accurately recognize emotions in themselves and others

can help children manage their own emotions and interact more competently with others.

Think About This...

How do you physically experience different feelings with your body? Do you tend to have low or high intensity
reactions, or does this differ according to feeling?

Are there any types of feelings that are especially familiar or particularly uncomfortable for you to experience?

Try this today...

Help the children develop an awareness of their own emotional reactions. When they are experiencing an emotion, help them use
descriptive words to identify what is happening with their bodies on the outside or how they feel on the inside (make sure that the

children are not too upset and that it is an appropriate time to discuss feelings).
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Recognizing Feelings

READ AND DISCUSS: THE BOUNCY BALL

Children listen to the story and discuss how everyone has many emotions, which can change how they
ook and sound on the outside and how they feel on the inside.

Before Reading

How do you feel right now? Close your eyes—can you describe how your body feels on the
inside? If someone looked at you right now, would they be able to tell how you feel on
the inside by how you look on the outside?

Emotions are the feelings that happen when you react to something. Emotions can
change how you look and sound on the outside and how you feel on the inside of your
body. Everyone has many emotions, all day long. Some emotions are strong, and some
are weak. Some emotions feel good, and some can feel uncomfortable.

In this story, a child experiences many different emotions—before he even gets to school.

As you listen to this story, pay attention to the different emotions the main character has
and how they change the way he looks and sounds on the outside and feels on the inside.

During Reading

Did Gabriel really mean that he was having a great start to his day? What clues

showed how he really felt? (Frowned, slammed the door, grumbled) Tip: Ask the children how

they would have reacted to

. . - . the various story
When Gabriel saw that he had overslept and his stomach was twisting up in knots, situations, emphasizing

how was he feeling? (Worried, nervous, anxious) When you are nervous or worried, what that people can react to
other things might happen to your body? (Stomach shaking; heart racing/pounding; hands the same things differently

sweating, eyebrows furrowed) or can show their feelings
in different ways.

When Gabriel’s dad offered to drive him to the park so he wouldn’t be late, how did

his feelings change? (He felt relieved and relaxed) What changes happened to his body?
(Breath exhaled, body relaxed; mouth smiled)

How did Gabriel’s feelings change as he kept talking to his dad about the Fall Farm
Festival? Did they grow stronger or weaker? (Got stronger, more excitea,; felt more tingly
inside)
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Recognizing Feelings

How can taking deep breaths be helpful when you are having strong emotions, like

when Gabriel thought the festival might be cancelled? (Calms you down, relaxes your body;

helps you focus on something else; makes you breathe more slowly)

What else could you do to calm down? (Count to five; tell someone how you feel, think about
something that makes you happy)

After Reading

What feelings did Gabriel experience in the hour before he left for school?
(Frustration/anger, surprise, worry/nervousness, relief; happiness, excitement,
disappointment/saaness)

Why is it important to pay attention to the feelings that you are having and how your
body feels? (7can think about what is making you feel that way, | can understand your feelings and
stay in control)

How can you figure out how someone else is feeling? (Look at their face and body; listen to
their voice, ask them how they feel)

Extension: Have the
children practice taking a
few deep breaths and

letting their body relax

EXPLORE AND PRACTICE: FEELING THERMOMETERS

Children generate a list of emotions, describe their physical and verbal cues, and demonstrate and
fdentify different emotions of various intensities.

Set the Stage

Review the concept of emotions.

Emotions are the ways that we react to things, and they can change how we feel on the
inside and how we look and sound on the outside. Everyone can feel and show their
emotions in different ways.

Ask the children to name as many emotions as they can, and write their responses on the board.
Choose several different emotions to highlight (three to five), and challenge the class to describe how
each one looks (on the outside), sounds (on the outside), and feels (on the inside), creating a mind
map for each (e.g., the emotion word in the center, and three connecting bubbles that correspond to
how that emotion looks, sounds, and feels.).
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Recognizing Feelings

Facilitate the Activity

Discuss the idea that feelings can vary in intensity.

Everyone reacts to things differently, and one way that emotions can be different is
whether they are strong or weak and whether they feel big or small. Sometimes you can
feel an emotion really strongly (hands raised and spread wide), like when you are very upset,
and sometimes you may feel it less strongly (hands down and close together), like when you
are just a little bit upset. You might even start out feeling one way but later that feeling
might grow stronger or weaker.

Hang (or draw) the Feeling Thermometerson the board, and explain how they correspond to stronger
and weaker feelings. Ask the children to indicate (using hands close, moderately, or far apart or with
a hand raised slightly, halfway, or high) whether they feel not much, somewhat, or veryhungry as you
point to each thermometer.

Invite a volunteer to choose a Feeling Faces card and to demonstrate feeling the emotion ot very
much, while standing under the corresponding thermometer. Ask them to say something (e.g., My
name Is .) using a voice that matches their feeling. Have the class guess the emotion and
describe what physical and verbal emotion cues they noticed. Ask the volunteer to move to one of the
other thermometers and to demonstrate feeling that emotion more strongly (you may need to do this
first if the class has difficulty identifying the initial emotion). Guide the children in discussing the
differences they observe.

Extension: Ask the
Repeat with additional emotions and new volunteers, allowing them to choose which intensity they volunteers or the class to
wish to demonstrate first and then asking them to move to a stronger or weaker thermometer. describe situations that
might cause them to feel,
for example, very angry
Versus somewhatangry.

Wrap It Up

When something happens, like if we just found out that our class won a prize, why might
people in our class look and sound differently from one another? (Pegple can have different
feelings about the same thing, people show their emotions differently, people might have stronger or
weaker feelings than one another)

What could you do if you had a very strong emotion and it started to feel really
uncomfortable, like it was too much? (7Take some deep breaths, think about something that
makes you happy, talk to a friend or an adult)
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Recognizing Feelings

SUPPLEMENTAL ACTIVITIES

Follow the Leader’s Feelings: Have children role-play emotions with their whole body by
having them line up behind you and play follow the leader, matching their manner of walking to the
emotion that you have announced and are demonstrating. For example, have children follow you in
“excited walking.”

What's My Feeling Temperature?: Demonstrate how you feel by making the appropriate
facial expression and then lowering or raising your body like a thermometer to indicate how strongly
you feel (e.g., scrunching down on the ground to show feelings that are just a little strong, standing up
straighter to show feelings that are somewhat strong, and reaching up to the ceiling to show the
strongest possible feelings). Announce a scenario (e.g., How would you feel if you forgot your lunch at
home?)and have the children indicate how they would feel by demonstrating the emotion face and
raising or lowering like a thermometer. After several scenarios, add challenges by having them face
their buddy and close their eyes. After they respond to the next scenario, have them open their eyes
and look at how their buddy has responded to see how similar or different they would feel in that
situation. Remind children that people often feel differently about the same situation.
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Emotion

Some Emotion Cues

Can look like

Can sound like

Can feel like

Sudden backward movement

Anger Lowered inner eyebrows Yelling Hot
Bulging eyes Shouting Boiling
Squinting eyes Stomping Bubbling
Tightly pressed lips Tight
Crossed arms
Clenched fists
Stiff body

Disgust Crinkled nose Gagging Tight
Puckered mouth Shaky
Furrowed brow Sick
Squinting eyes

Embarrassment Eyes down Shaking voice Hot
Red cheeks Quivering voice Shaky
Hands over face Quiet voice Racing, pounding heart
Biting lip Silence
“Nervous” shaky smile

Fear Raised eyebrows Shaking voice Dry mouth
Opened eyes Quivering voice Tight
Opened mouth Whimpering Stiff
Pulled back corners of the mouth Sweating
Limbs pulled into body Racing, pounding heart
Shaking body

Frustration Furrowed brow Grunting Stuck
Squinting eyes Growling Tight
Tight lips Stomping
Stiff body

Happiness Raised corners of the mouth Clapping Bubbling
Crinkled eyes Cheerful voice Jumping

Squealing Relaxed
Laughing

Sadness Raised inner eyebrows Crying Weak
Lowered eyelids Sobbing Weepy
Lowered corners of the mouth Moaning Droopy
Trembling lip Whining
Slumped, drooping body

Surprise Arched eyebrows Gasping Racing, pounding heart
Widely opened eyes Screaming Jumpy
Dropped jaw Cheering
Palms raised
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Not Much

2.1 Feeling Thermometers (Grade 1)
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Somewhat
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very

2.1 Feeling Thermometers (Grade 1)
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Afraid

Embarrassed

Happy

Mad

Sad

Surprised
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Predicting and Explaining Feelings

2.2

OVERVIEW

Read and Discuss: 7he Loose Tooth

Explore and Practice: Emotion Bingo

GOALS

This set of activities is designed to:
» Increase understanding of emotional consequences of situations
» Increase understanding of causes of emotions

» Promote an awareness of situational cues in understanding emotions

LEARNING OBJECTIVES

Children will be able to:
» Predict emotions that may result from a given situation.
» Generate potential causes of various emotions.

KEY CONCEPTS AND VOCABULARY

To predictmeans to make a guess about what might happen next.
You can think ahead'and try to predict how someone might feel after something happens.

You can think backto what happened first to try and understand how someone is feeling.

You can pay attention to what is happening to find clues about why someone feels the way they do.
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>

The Loose Tooth
storybook

Reasons for Feelings
picture scenarios

Emotion Faces chart

Emotion Bingocards
(copy and cut one
four-face card for
each child)

Emotion Bingo
scenarios

Bingo chips or place
holders (four per
child)




Predicting and Explaining Feelings

RESEARCH AND RELEVANCE

Social-emotional learning includes emotion understanding skills such as the ability to predict what feelings would likely result from a
particular experience (feelings as consequences) and understanding and generating potential experiences that may result in a given
feeling (causes of feelings). Children with greater emotional understanding tend to do better in school, both socially and academically.

Think about this...

Do you find that it is easier to predict the feelings of some adults or children more than others? Does that impact the way you interact
with those people in any way?

Have you ever been in a situation in which your emotional response differed greatly from someone else’s who was involved in the same
situation? What was that like for you?

Have you ever noticed that a child in your classroom seemed to be having a really bad day? What did you say or do? What do you say or
do when you see someone who seems to be in a very good mood?

Try this today...

While reading books aloud, pause after story events occur and invite the children to #ink ahead’and predict how the character might
feel next. If characters react in a surprising way, discuss why. Alternatively, have children #hink backto identify events or thoughts that
explain why characters feel a certain way.
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Predicting and Explaining Feelings

READ AND DISCUSS: THE LOOSE TOOTH

Children listen to the story and discuss how to use physical and situational clues to understand
someone’s feelings.

Before Reading

Have you ever seen a friend feeling happy or sad or angry and had to figure out why they
felt that way? What can you do to try and understand someone’s feelings?

Everyone has different feelings or emotions, and understanding each other’s feelings can
help people get along. Looking for clues, thinking back to what happened first, and
talking to each other can help you understand how someone else is feeling and why they
feel that way.

In this story, a group of friends has to figure out why they are each feeling the way they
do.

As you listen to the story, pay attention for times when the characters have different
feelings and think about what may be causing those emotions.

During Reading

Why do you think that Kayla was surprised when she looked at the Show and Tell Board? Tip: As the characters

(She didn’t know it was her turn)When her friends found out that she was worried about express different

Show and Tell, what did they do? (Offered to help her think of something to share) emotions, have the
children think about why

What do you think Mia and Jeremy were excited to tell Kayla at lunch? (4n igea for Showand  they might be feeling that

Tel)) way before continuing the

story.
Why do you think Mia and Jeremy were surprised when they saw Kayla laughing? (She v

looked different, she lost her tooth)

How do you think Kayla will feel when she gets a tooth necklace? (Excited; happy, prouad)
Why do you think Kayla looked sad when she returned to the classroom? (She didn'tget a
tooth necklace) What clues did you use to figure that out? (She had gone to the office to get a
tooth necklace; she wasn't wearing a necklace, she was holding an envelope instead)

Why do you think Kayla was suddenly excited about going to the carpet for Show and
Tell? (She had an idea for Show and Tel) What do you think she was going to tell the class?
(She was going to talk about her tootth)
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Predicting and Explaining Feelings

After Reading

What can you do to figure out why someone feels the way they do? (Ask them, look around
for clues; think back to what happened first, guess how someone might feel in that situation)

Why is it important to try and understand how someone is feeling or why they feel that
way? (To show that | care, so | will know how to respond)

EXPLORE AND PRACTICE: EMOTION BINGO

Children play a game to practice predicting emotions that might result from given situations.

Set the Stage

Choose a situation likely to elicit a strong emotional reaction in the children, and ask them to imagine
how they would feel in that situation (e.g., How do you think you would feel if our class was chosen to
perform a adance in front of the rest of the school?). Have the children share their reactions with their
buddies, and then invite a few to share with the class. Ask if buddies felt the same way, and if anyone
thinks they would have a different feeling, emphasizing that sometimes people feel differently about
the same thing. Summarize how the situation would make children feel (e.q., So our class was going
to perform a aance in front of the whole school, most of you would be really excited and a couple of
you would feel a little nervous.).

Emotions, or feelings, are one way that you react to things and situations. When you
know the situation, you can think ahead in order to try and predict, or guess, how
someone might feel next. You might be able to guess based on how you think you would
feel or how you've seen other people react when that happens.

Show the class the first Reasons for Feelings picture.

Sometimes you already know how someone is feeling and you want to figure out the
reason why. Let’s look at this picture. If you saw a child standing in the lunchroom
looking just like this, how do you think he would be feeling? (Sad, disappointed, scared)
How would you know that he feels that way? (Frowning, crying)
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Predicting and Explaining Feelings

What are some reasons that someone might be feeling sad in the lunchroom? (He forgot his
lunch; someone wasn't nice to him, he doesn’t know where to sit).

There can be many reasons why people have certain feelings. If you know how someone
is feeling; you can look for clues in the situation or think back about things that happened
first in order to figure out why that person feels the way they do.

Show the second Reasons for Feelings picture.

Let’s look at another picture of this child who is feeling sad in the lunchroom. Now why
do you think he is sad? (He spilled his drink on his shir) What clue did you see that helped
you figure out the reason why he is sad? (Stain on his shirl)

Show the third Reasons for Feelings picture.

Sometimes you might not see any clues about why someone has a certain feeling; but
you can think back and try to remember what happened first. Let’s look at a different
picture and notice what this child’s classmate is thinking and remembering about him.
Now why do you think he is sad? (Someone was mean to him)

Facilitate the Activity

Have children sit with their buddies and pass out a bingo card and bingo chips to each child.

Now we’re going to play a game called Emotion Bingo that will help us think about
different reasons for different feelings. I'm going to describe some situations and you are
going to think ahead and predict how that would make you feel, and then cover that
feeling face if you have it on your card. Share your answer with your buddy to see if you
would feel the same way or differently. When you and your buddy BOTH have all of the
faces covered on your cards, you can say “Bingo!” together!

Read the £motion Bingoscenarios one at a time. After each situation, invite several buddy pairs to
share their feelings about the given situation (refer to the £motion Faces chart for possible feelings).
Try to find a few times to highlight when students have similar reactions (e.g. Oh, so you and james
would feel the same way about that), and also point out that people may have different feelings

about the same thing (e.q., So you would feel mad if you forgot your lunch, but Sarah would feel Tip: You may wish to cut
embarrassed. It's important to try to figure out how other people might be feeling because it may not the scenarios into slips to
be the same way you would feel. If you had a better understanding of how Sarah was feeling, you draw from a cup.

might know what to say to her next time.).

Continue playing as time allows (you may wish to mix up and redistribute bingo cards once or twice).
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Predicting and Explaining Feelings

Wrap It Up

In this game, you had to think ahead and predict how someone might feel in a given
situation. What if you already know how someone is feeling but you don’t know why—
what can you do to try and figure out the reason why they might be feeling that way?
(Think back to what happened first, look for clues in what is happening)

How can understanding another person’s feelings in a situation help you to be a better
friend? (You will know how to respond to them, you might discover that you have similar feelings)

SUPPLEMENTAL ACTIVITIES

Emotion Matchup: Cut the £motion Bingoscenarios into cards and give each buddy pair three to
four scenarios. Call out emotions on the £motion Faces chart one at a time, and have the children
select a scenario card for the given emotion. Buddies say “Matchup!” when they have matched all of
their cards.

My Feelings: Have the children draw and write to complete the prompt: / fee/ when
. Gather the class and invite them to share their feelings and reasons.

Reasons for Feelings: Give small groups an emotion word and have them make a list or mind map
of at least five reasons why a person might feel that way.

Small Group Emotion Bingo: Have the children play £motion Bingoin small groups, taking turns
reading the £motion Bingoscenarios. Encourage them to ask each other questions about their
feelings and reactions.

What'’s the Story? Give individuals or small groups of children magazine photos of people
expressing emotions. Have them create a story about what emotion their character is experiencing,
and why.
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2.2 Reasons for Feelings scenarios p. 3 (Grade 1)
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Emotion Faces

Angry

Worried

Disappointed

Glad

Afraid

Excited

Sad

.m.
<

Bored

Surprised

Happy

Embarrassed
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S
=
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Scared

Frustrated

Vs

Nervous

Mad
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Emotion Bingo

Emotion Bingo

Emotion Bingo

Angry

Worried

Disappointed

Glad

Shy

Afraid

Excited

Sad

Emotion Bingo

Emotion Bingo

Bored

Surprised

Happy

Embarrassed

-
—

Scared

Frustrated

7

ey I
=

Nervous

Mad

sanfordharmony.org

2.2 Emotion Bingo cards p. 1 (Grade 1)




Emotion Bingo

Emotion Bingo

Emotion Bingo

Sad

Afraid

Glad Scared
Frustrated Shy

Surprised

Bored

Emotion Bingo

Emotion Bingo

I\\
]

Nervous

Embarrassed

Worried

Mad

Happy

Angry

Excited

Disappointed
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Emotion Bingo

Emotion Bingo

Surprised

Glad

Emotion Bingo

Bored

Mad

Afraid

Happy

Disappointed

Embarrassed

Emotion Bingo

Worried

Frustrated

Emotion Bingo

I\\
e

Nervous

Excited
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You left your homework packet at home
the day it was due.

A classmate said that he liked your
drawing.

You said something that hurt
someone’s feelings and they started
crying.

You had a good idea about how to solve
a puzzle, but no one in your group was
listening to you.

You answered a knock at your door and
a friend was there wanting to play with
you.

The person sitting next to you in the
cafeteria was being careless and
knocked their drink all over your lunch.

Your teacher told the class that one of
your classmates was sick and in the
hospital.

Someone laughed because you missed
the ball during P.E.

Your team came in first place for the
Field Day relay race.

You finally solved a hard puzzle.

Your friend had homemade cookies in
their lunchbox and shared them with
you.

You finished all of your work and didn’t
have a book to read or anything to do
until the next activity.

A classmate wanted to show you
something in their hand, and it was a
big bug.

You asked to play a game on the
playground at recess but the other kids
said that they had already made the
teams.

At lunchtime, the kids at your table all
kept talking and talking about a new
movie that you had never even seen.

You were asked to read the story you
wrote out loud to the class.

You couldn't get the zipper of your
backpack unstuck and a classmate
offered to hold it while you pulled.

You found out that a good friend was
moving to a different school.

Your partner for a class project was
someone you had hardly talked to
before now.

You helped a classmate and they didn"t
say thank you.

You suddenly heard a loud crash right
outside the classroom door.

Someone cut in front of you in line for a
game at recess, and then you didn’t get
to have a turn.

You couldn’t find your bike lock
anywhere in your backpack.

You were walking up to the board and
you tripped and fell in front of the whole
class.
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You left a field trip permission slip at
home the day it was due.

You helped a classmate find her lost
folder.

You bumped into someone on the
playground and knocked them down,
and they started crying.

You had a good idea about how to solve
a math problem, but no one in your
group was listening to you.

A friend invited you to play after school.

The person sitting next to you wasn’t
being careful and knocked a bottle of
paint all over your picture.

Your teacher told the class that one of
the other teachers was very sick and
would not be at school.

The kids at your lunch table laughed
because you spilled your drink in your

lap.

Your class came in first place in the
school canned food drive.

Someone laughed at your new haircut.

A classmate shared some stickers with
you.

There were 15 more minutes of recess
and there was nothing that you wanted
to do outside.

A classmate showed you the big scrape
on her knee.

You asked to join some classmates in a
board game but they said that there
were no more pieces.

Someone came up behind you and
yelled, “Boo!”

You were asked to spell a challenge
word out loud in front of the class.

You couldn*t turn the lid of the glue
bottle and a classmate offered to help
you open it.

You found out that one of your friends
was going to move to a different class.

Your new buddy was someone you
didn’t know very well at all yet.

You found a classmate’s homework and
gave it back to them, and they didn"t
say thank you.

You suddenly heard an ambulance
siren coming right into the school
parking lot.

Someone took the last spot at the
computers even though it was
supposed to be your turn next.

You couldn’t find your library book
anywhere in your desk.

When you tried to kick the ball during a
soccer game, you fell down in front of
the whole team.
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Relating Thoughts, Feelings,

and Behaviors

2.3

OVE RV' EW MATERIALS
»  The School Dance —
. Part 1
Read and Discuss: 7he School Dance — Part 1
»  storybook
Explore and Practice: I Think, | Feel, I Do Whiteboard
> Think, Feel, Do
G O AL S figures
»  Think, Feel, Do
. o . examples
This set of activities is designed to: Think Eeel b
»  Promote understanding of the relations among thoughts, feelings, and behaviors - K, Feeh Lo
activity sheets (one
two-page set per
LEARNING OBJECTIVES pudypar)
»  Scissors and glue

Children will be able to:
» Describe different thoughts, emotions, and behaviors that may occur in response to a

situation
»  Describe how thoughts about a situation can lead to particular feelings and behaviors

KEY CONCEPTS AND VOCABULARY

What you think about a situation can influence how you fee/and what you do.

People can think, feel, and actdifferently in the same situation.
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Relating Thoughts, Feelings,

and Behaviors

RESEARCH AND RELEVANCE

Emotion understanding skills include the recognition that people can have different thoughts (beliefs and ideas) and feelings about the
same situation. Understanding this variability in cognitive and emotional reactions allows children to begin to understand the
perspectives of others, an important relationship skill. Also important is the understanding of how thoughts influence feelings and
behaviors, and the recognition that because thoughts about a situation can vary across people, they might react and behave differently.

Think about this...
How mindful are you of your own thoughts? Do you often take time to intentionally reflect on your beliefs about the people and the
issues in your life and your work?

Have you ever tried to intentionally change your thoughts about someone, even though you didn’t really want to do so (e.g., gave
someone the benefit of the doubt)? Did you find that your feelings or behaviors toward that person changed at all?

Try this today...
Help children make connections between what people do and the thoughts that may be motivating their behavior (e.qg., When Martin
Luther King, Jr. gave his “I Have a Dream speech, ” did he think that things could change, or that they would always stay the same? If he
thought that things would never change, what kind of speech do you think he would have given instead?).
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Relating Thoughts, Feelings,

and Behaviors

READ AND DISCUSS: THE SCHOOL DANCE —PART 1

Children listen to the story and discuss the different thoughts and feelings that might be associated
with each character’s behaviors.

Before Reading

Have you and a friend ever had very different feelings about the same thing?
Have you ever been surprised by the way someone else reacted to something?

Sometimes we have different ideas and feelings than other people, and that can
make us react to things in different ways. When we know what others are
thinking and feeling, it helps us understand why they do the things they do.

In this story, two friends have a hard time getting along because they each react
in different ways to a task they are supposed to work on together.

As you listen to this story, pay attention to what happens when the characters
don’t understand one another’s behaviors, and think about what they could do to
clear up the misunderstanding.

During Reading

When it was time to go onstage to practice; what did Annie think about being in the
school dance? (1t was going to be fun, she loved to dance, she couldn’t wait for the performance)

Tip: Ask the children how

What did Kenny think would happen during the dance? (He didn’t want to dance, he thought
they would have reacted to

he might bump into people)

the various story
As Kenny was thinking about how he didn’t want to dance; how did that make him feel situations; emphasizing
about practicing the dance onstage? (Nervous, worried; anxious, didn’t want to dance) What that people canreact to
clues showed you that he felt this way? (He sighed; frowned; slouched (walked in a droopy way) ~ the same things differently
toward the stage; his stomach felt tight) or can show their feelings

in different ways.
Did Annie and Kenny understand how each other felt? How did this misunderstanding

cause problems for them? (Annie was frustrated that Kenny wouldn 't practice with the team and
dian’t understand why; Kenny felt badly for letting down his team)

What did Annie think about Kenny that made her frustrated with him? (7hought that he
didn’t care about being a part of the team, thought that he didn’t want to practice)
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Relating Thoughts, Feelings,

and Behaviors

After Reading

If Annie had known Kenny’s real thoughts and feelings about the dance, do you think she
would still be angry at him? What should she have done instead? (Encouraged him;,
understood him, helped him practice, listened to his feelings)

Is it okay for people to think differently about the same thing? Why do you think Kenny
didn’t tell Annie how he really felt? (He might have been worried that she wouldn 't understand;
he dlidn’t want to let her down, he didn’t want to disagree; he didn’t want her to worry about him)

EXPLORE AND PRACTICE: | THINK, I FEEL, I DO

Children discuss the links among thoughts, feelings, and behaviors and predict behaviors that might
result from having different thoughts and feelings.

Set the Stage

Pretend that you are thinking very hard about something, and ask the class if they know what you are
thinking, and why (because only you know, you are thinking inside of your heaa, you are not saying
your thoughts). Then ask the class what it means to “think about something” or to “have a thought,”
and discuss their answers.

Thoughts are your ideas, or things that you might say to yourself inside of your head.
Most people are thinking about something almost all the time. What you think can
change how you feel about it or what you do next.

Facilitate the Activity Tip: If the children talk

first about their feelings,
guide them in considering
the source of those
feelings (e.q., /fyou would
feel sad about not going

on a field trip, what might
you be thinking, or saying
— —_— to yourself about it?).
&
-
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Relating Thoughts, Feelings,

and Behaviors

Using the 7hink, Feel, Doexamples as a guide, discuss the scenario as you demonstrate the links
between the thoughts, feelings, and behaviors that people have in a given situation.

»  Write the situation underneath and to the left of the figures. Have the children think about a
time when they have been in that situation or if they can imagine it (e.g., What would you
think if you found out that our class field trip had been cancelled?).

> Invite one child to share what they would think, and write it under the 7/inkfigure.

» Draw an arrow to the right, and ask the children how having that thought might make
someone feel about the situation, and write the emotion under the Fee/figure.

» Draw an arrow to the right, and ask them what they might do next if they felt that way about
the situation (e.g. /Fyou thought about how much you had wanted to go on the field trip and
then you felt sad about not being able to go, how might you act? What would you do?), and
write the behavior under the Dofigure.

Repeat the process with another example, listing a new situation and guiding the children in
discussing a resulting thought, feeling, and behavior.

Review the thought, feeling, behavior diagram with the children.

What you think about a situation can change the way you feel and what you do next.
When we know how someone thinks about a situation, we can understand why they feel
and behave in the ways that they do.

Pair the class with buddies and pass out the 7/ink, Feel, Doactivity sheets (one two-page set per
pair). Guide them in cutting out the ~ee/and Dopieces and gluing them next to the corresponding
thoughts on the first page. When completed, gather them together to share their work with the class.

Wrap It Up
. _ . Extension: Use
Why is it important to pay attention to what you are thinking? (Because our thoughts can blank 7hink Feel
make us feel and act in certain ways so that we can unaerstand our feelings) A
Doactivity sheets to have
If you were upset or angry about a situation, what could you do to try and change how chlldren_ practice
generating thoughts,

you feel? (Try to think differently about it, talk to other people and see what they think and feel about
iz

feelings, and/or behaviors
using new situations.

SUPPLEMENTAL ACTIVITIES

Penny for Your Thoughts: Occasionally, signal that it is time to take a break (e.g., ring a bell)
and have the children stop what they are doing, close their eyes, and sit quietly for a minute or two. At
the end of this time, invite a few children to share their last thoughts.
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Having Empathy

OVERVIEW MATERIALS

»  The School Dance —

Read and Discuss: 7he School Dance — Part 2 Part Zstorybook

» [ Know Just How You
Explore and Practice: | Know Just How You Feel Feelcards

GOALS

This set of activities is designed to:
» Promote understanding of others’ perspectives and feelings
» Promote empathic responding to others’ emotions

LEARNING OBJECTIVES

Children will be able to:
» Describe ways to show empathy and caring to someone in a given situation

KEY CONCEPTS AND VOCABULARY

Having empatfymeans that you feel and understand how someone else feels.

Understanding how someone feels can help you be a good friend to them.
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Having Empathy

RESEARCH AND RELEVANCE

Empathy is the ability to identify with and understand another person’s emotions—to feel what they feel. To have empathy, children
must have some awareness and recognition of their own and others’ emotions. In order to act upon empathy and show caring for
another’s feelings, children must be able to consider those feelings and determine what actions or responses would be appropriate in a
given situation. Children with greater empathy behave more prosocially toward others.

Think about this...

Have you ever experienced being misunderstood because someone did not share or understand your feelings in a given situation?

Have you ever hidden your feelings (e.g., told someone that you were fine when you actually weren’t) because you didn’t think they would
understand?

What factors can make it hard to respond empathically to someone?

Try this today...

Model empathy for children by showing an awareness and understanding of their feelings—even if you don’t share or agree with them
(e.q., / can see that you're all really excited because you just came in from the playground, but it's time to take it easy and get ready to
Start our next activity.). Help them understand your feelings as well, both positive and negative (e.g., /t makes me feel very worried when

you start running as soon as you go out the door, because someone might trip and get hurt.).
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Having Empathy

READ AND DISCUSS: THE SCHOOL DANCE — PART 2

Children listen to the story and discuss how having empathy and understanding how someone feels
can help them respond to them in caring ways.

Before Reading

Has there ever been a time when you felt happy or sad or scared, and you had a friend
who knew just how you felt? Have you ever known how a friend was feeling because
you had felt that way before too?

Having empathy means that you feel and understand the way that someone else
feels, and that can help you be a good and caring friend to them.

In this story, two friends discover that they each have things that are hard for them to
do, and that they both feel the same way when they have to do those things.

As you listen to this story, pay attention to what happens when the characters realize
that they each have had very similar experiences and can really understand how the
other person is feeling.

During Reading

What did Kenny think when Annie told him that he should do all the talking in the poster
presentation? How did he respond? (He thought he was going to have to do all the work, he said
that she should talk too)

How do you think Kenny and Annie felt when they discovered that they both had
something that was hard for them to do and made them nervous? (Relieved; understood)

Once Annie knew how Kenny felt; what did she think about Kenny not wanting to
practice? (She had felt the same way, she understood) What did she do to help Kenny? (She
offered to help him learn the dance; encouraged him)

Once Kenny knew how Annie felt about talking in front of the class; what did he think
about Annie not wanting to talk about the poster? (He had felt the same way; he understood)
What did he do to help Annie? (He offered to help her practice for the presentation, encouraged
her)

When it was finally time to give their presentation and perform at Family Night; they
were each still a little nervous. How did they show empathy and caring for one another
during those events? (7hey encouraged each other, showed support for each other)
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Having Empathy

How did Kenny’s feelings about dancing and Annie’s feelings about talking in front of
people change? Why? (They felt more comfortable because they had helped one another practice,
they felt as if others knew how they felt; they had encouraged one another)

After Reading

What can you do to understand someone else’s feelings? (Put myself in their shoes, imagine
how I would feel in the same situation, think about a time when | felt the same way; ask them to tel/
me about how they feel)

How do you think understanding how other people feel can help you be a good
friend? (You can understand why they say and do certain things, you will know how to respond to
them and help them)

EXPLORE AND PRACTICE: | KNOW JUST HOW YOU FEEL

Children identify the feelings of characters in scenarios, think about their own similar experiences,
and describe ways to show empathy and caring to someone in those situations.

Set the Stage

Have the children think of a time when they saw someone who was sad or hurt and did something kind
to show that they cared about them. Invite several children to share what they did and then ask them
how they think the person felt initially and afterward.

Explain that understanding how someone feels can help you figure out how to respond and show
caring.

Being aware of how other people are feeling can help them be more caring. When
something happens, how you might feel in that situation can give you an idea about how
someone else might feel. When you have empathy and understand how someone is
feeling, you can figure out what to say or do that shows that you care about them.
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Having Empathy

Facilitate the Activity

Read a scenario from the / Know Just How You Feelcards and discuss with the class:

» Ifthey have ever been in a similar situation and how they felt
»  How the character might feel
> Ways to show empathy and concern to someone in that situation

Guide the children in considering the different ways in which someone might react (encouraging them
to think of at least two ways, if possible), and thinking of ways to respond that would be most
appropriate and helpful when people have different reactions.

Discuss several more scenarios as a group, or divide children into buddies or small groups and give

them each a scenario card to discuss, encouraging each child in the group to share their similar

experiences. Gather them together to share their ideas with the group. Extension: Have the
children role play the
scenario and their caring
responses. Guide children
in trying different

Wrap It Up emotional reactions and
caring responses for the
same scenario.

Why is it important to show that we care about how others feel? (7t /s kind, it makes them
feel good;; they know that someone cares about them)

What could you do if you don’t know how someone is feeling to help them feel better?
(Ask them, ask an adult for help)

SUPPLEMENTAL ACTIVITIES

How I'm Feeling: Create a set of cards with feeling faces or words (multiples of the same feeling).
Keep these in an accessible area and establish a system so that children can use the cards to
communicate their feelings to others if they are not able to with words (e.g., they are too upset; they
don’t know whom to talk to). You might encourage children to choose and display cards on their desk
or a student chart, or they could hand the card to a friend or an adult. When you introduce the system
to children, have a discussion about ways to respond to others’ feelings.
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A classmate trips and spills his pencil
case out all over the floor.

Has anything like that ever happened
toyou?

How might your classmate feel?

What could you do to be caring?

A friend tells you that she is moving
away next month.

Has anything like that ever happened
toyou?

How might your friend feel?

What could you do to be caring?

Your teammate kicks the ball into the
wrong goal and your team loses the
game.

Has anything like that ever happened
toyou?

How might your teammate feel?

What could you do to be caring?

You hear a classmate tell the teacher
that his dog is very sick.

Has anything like that ever happened
toyou?

How might your classmate feel?

What could you do to be caring?

You hear some kids saying mean
things to a classmate at recess.

Has anything like that ever happened
toyou?

How might your classmate feel?

What could you do to be caring?

A classmate tells you that it is her
birthday tomorrow.

Has anything like that ever happened
toyou?

How might your classmate feel?

What could you do to be caring?
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A classmate tells your class that she
won a drawing contest.

Has anything like that ever happened
toyou?

How might your classmate feel?

What could you do to be caring?

A very quiet classmate stands up to
tell the class about her poster, and
you see her shaking a little and
looking down.

Has anything like that ever happened
to you?

How might your classmate feel?

What could you do to be caring?

You see a classmate by himself after
school, and he tells you that no one
picked him up today.

Has anything like that ever happened
toyou?

How might your classmate feel?

What could you do to be caring?

You see a classmate crumple up his
drawing and throw it down with a
frown.

Has anything like that ever happened
toyou?

How might your classmate feel?

What could you do to be caring?

You see a classmate sitting alone on
the seesaw and no one wants to go on
it with him.

Has anything like that ever happened
toyou?

How might your classmate feel?

What could you do to be caring?

A classmate is looking in the lunch
tub, and he tells you that he can’t find
his lunch.

Has anything like that ever happened
toyou?

How might your classmate feel?

What could you do to be caring?
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Understanding Stereotypes about People

2.5

OVERVIEW MATERIALS

» The Soccer Game
storybook

»  Whiteboard

Read and Discuss: 7he Soccer Game

Explore and Practice: The Problems with Stereotypes > Overgeneralization

Wordssigns

GOALS

This set of activities is designed to:
» Foster increased understanding of variability within social groups (in preferences,
characteristics, and behaviors)
» Foster increased understanding of similarities across different social groups (in
preferences, characteristics, and behaviors)
» Promote flexible thinking and decrease stereotyped thinking

LEARNING OBJECTIVES

Children will be able to:
» Define stereotype
» Describe limitations and problems associated with stereotypes and
overgeneralizations
» Demonstrate ways to challenge stereotypes

KEY CONCEPTS AND VOCABULARY

When you make an assumption, you believe something without knowing if it is really true.
Having a stereotype means assuming that everyone in a group is just the same.
Stereotypes are unfair and they aren’t true about all people.

You have to get to know people to know what they are really like.

Overgeneralizing words to avoid: All, every, none, only, always, never.
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Understanding Stereotypes about People

RESEARCH AND RELEVANCE

Children are natural “sorters”—they tend to group people and things into simple categories in order to make sense of a complex world
(everyone does this at times). Social categorization is the grouping of people by an identifiable and meaningful characteristic that is
shared in common, such as gender or race.

Advantages of Categorization Disadvantages of Categorization
Organizes a large body of complex information Results in tendencies to:
»  Allows for the use of inferences (e.g., can better »  View members of the same group as much more
predict behavior or motives by merely knowing group similar than they actually are

membership) » Exaggerate differences among members of

different groups

» Use essentialist thinking, or the belief that an
underlying “essence” (e.g., “boyness”) exists that
ties all members of a group together and makes
them similar

» Form stereotypes about individuals

» Make inaccurate assumptions about individuals
based on group membership

Stereotypes are beliefs about individuals based on their membership in a particular social category or group. They are often used to
make assumptions about others or to interpret and predict their behavior, and are reflected in overgeneralizations such as MO boys

or ONLY babies can or ALL teenagers are like . They also send the message that children should think or feel
or act a certain way—the same as the others in their “group”. Because young children do not yet have highly flexible or sophisticated
cognitive skills, it can be challenging to change their stereotypes once they are formed. However, guiding children in thinking critically
about the accuracy of these beliefs and messages can help them better understand individual variability within groups and the many
similarities across people of different groups.

Think about this...

Have you ever felt that someone made an assumption about you based on your membership in a particular social category (e.g., age,
race, gender, religion, economic class) or community? How did that make you feel?

Have you ever found yourself making assumptions about others based on their social group before you had a chance to really get to
know them? What strategies have you used to avoid doing this?

Have you ever found yourself making overgeneralized statements about the interests, temperaments, or abilities of children who belong
to a particular social group? What strategies have you used to avoid doing this?

Try this today...

Model empathy for children by showing an awareness and understanding of their feelings—even if you don’t share or agree with them
(e.q., / can see that you're all really excited because you just came in from the playgrounad, but it’s time to take it easy and get ready to
Start our next activity.). Help them understand your feelings as well, both positive and negative (e.q., /t makes me feel very worried when
you start running as soon as you go out the door, because someone might trip and get hurt.).
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Understanding Stereotypes about People

READ AND DISCUSS: THE SOCCER GAME

Children listen to the story and discuss how Stereotypes and overgeneralizations can cause people to
make incorrect guesses about others and miss out on opportunities with one another.

Before Reading

Has anyone ever thought they knew what you liked or what you wanted to do, Tip: To avoid introducing

without ever asking you? and reinforcing

stereotypes, allow children
Having a stereotype means assuming or thinking that you know what someone is like themselves to bring up any

or what they like to do just based on how old they are, or whether they are a boy or stereotypes that they have
girl, or how they look. Stereotypes are unfair and they are often wrong. Itis only by encountered, and then
getting to know people that you can find out what they are really like. address them accordingly.

In this story, a group of kids face several situations in which people assume or think
they know what others are like without ever asking them.

As you listen to this story, pay attention to the assumptions or stereotypes that the
characters are making about one another.

During Reading

What do you think his classmates were assuming or thinking when they didn’t invite Max
to join their dance? (7hat only girls would want to play together, that only girls would want to dance,
that they didn’t want to play with someone new)

How would it feel to be left out of something that you actually wanted to do?
(Disappointed; saa; angry, lonely)

Why did one of the kids think that Max must be good at soccer? (Thought he must be just like
his sister) Was that assumption true?

Do you think you can know what someone is like on the inside by only looking at the
outside—what they wear or how they look? What is it called when you make an
assumption like that about someone else? (4 stereotype)
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Understanding Stereotypes about People

After Reading

Has anyone ever thought that you were just like other kids who dress the same way, or
just like other kids from our school, or just like the other kids in your family? Do you think
that because people are in a group and have something in common that they have to be
just the same in other ways too?

How could believing stereotypes about people keep you from getting to know them? (/
might think you already know what they are like; | might not try to find out what we have in common)

EXPLORE AND PRACTICE: THE PROBLEM WITH
STEREOTYPES

Children discuss why people sometimes use stereotypes, why they are problematic, and how to
challenge them.

Set the Stage

Invite the children to answer a question about yourself that they are likely to know and have them
think about what influenced their answers (e.q., Do you think that | like to sing? Why do you think
that? Have you heard me sing or talk about singing?). Then ask them to answer a question that they
are unlikely to know about you. Ask them if it was harder to think about the answer to the second
question (e.g., Now what do you think my favorite lunch is? Does anyone know that? Is it harder to
know the answer to that question? How could you find the answer?).

Explain that guessing what other people are like can be a problem, and that getting to know others is
how we can find out what they are really like.

There are some things we might be able to tell about other people by looking on the
outside (e.g., how old they are, whether they are wearing a soccer uniform). But there are many
things about people that are on the inside and that we won’t know unless we ask them or
they tell us. Sometimes we might think we know something about a person because of
how they look or who they are (e.q., #at someone does not like to swing because she is an
aault). But those guesses aren’t always true. Everyone is different, and we can’t really
know what other people are like until we get to know them.
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Understanding Stereotypes about People

Facilitate the Activity

Explain that you are going to write a word representing a group of people on the board, and ask
children to brainstorm how they think that kind of person could be described (e.g., What do youthink  Tip: Possible words could

a /s like?). Choose aword that will likely elicit stereotypes, but do not choose a social be rockstar, athlete,
category like race, gender, or religion. After children have generated several adjectives or phrases,  foddller, scientist,
and you have listed them on the board next to the group word, repeat with a second word. Princess.

Discuss why they may have made those choices in describing that group of people (e.g., What do you
know about rock stars? Do you know any princesses? Have you read books about scientists?). Ask if
they knowthose about them, or if they were guesses about what they might be like. When you
establish that they were guesses, draw large thought bubbles around the word lists.

A stereotype is an assumption about what someone is like based on things such as age,
gender, appearance, or job. When you use a stereotype, you assume that all people in
that group are just the same—that you think all people of that age or gender or who wear
clothes like that or who have that job are alike.

Ask the children if they think that the stereotypes on the board are true about ALL people in that
group, and guide them into thinking of examples that do not fit those stereotypes. Discuss how no
one is exactly the same, emphasizing “some are, some aren’t” or “some do, some don't” (e.g., //ere
might be some very cool rock stars out there, but do you think ALL rock stars are cool? Probably some
are and some aren’t). Acknowledge that it is true that people in a group do have some things in

Tip: Hang (or draw) the

common (e.g., most rock stars play a musical instrument), but not everything. Overgeneralizing Woras
signs as the class decides

Discuss some of the problems with stereotypes. that various stereotypes
using those words are

Why can stereotypes be unfair? (7hey aren't always true, not everyone in a group is the same;

they are only guesses) untrue.

Your thoughts about someone can change how you feel and act toward them. If you use a
stereotype and think that someone is unfriendly; without really knowing them; what
could happen? (You wouldn’t try to talk to them, you wouldn't get to know them) What if the
person wasn't like that stereotype at all? (You would miss out on making a friena; you could hurt
their feelings)

Why do you think people use stereotypes? (7hey don't know the person so they guess what they
are like, they hear other people using stereotypes)

What could you do if you hear someone using a stereotype? (7e// them that “some do, some
don’t”; remind them that stereotypes aren’t always true and are unfair; suggest that they get to know
the person to find out what they are like)
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Understanding Stereotypes about People

Wrap It Up

How can you find out what people are really like; such as what they think or what they like
to do? (Talk to them, spend time with them)

If stereotypes are just thoughts; can you change a stereotype that you might have? How?
(Think something different; find out what the person Is really like)

SUPPLEMENTAL ACTIVITIES

All About Me: Have children create a list or mind map of words and phrases describing themselves
(e.g., likes/dislikes, common activities, physical attributes, personal characteristics, talents, history,
etc). Provide prompts and encourage children to generate as many different descriptors as possible.
As a class, discuss the many ways in which people are unique.

Stereotype Rewrite: Write a simple story using stereotypes. Have children circle the
overgeneralizations in the story and then rewrite the story without stereotypes.

Stop Stereotypes! Signs: Give buddy pairs a stop sign and a green light cut from construction
paper. Using these, have buddies think of a message about the problems with stereotypes (e.g.,
Stereotypes aren't fair!) and a message about positive ways to think about and treat others (e.g., Get
to know people!) and work together to make a poster.

sanfordharmony.org



2.5 Overgeneralizing Words sign (Grade 1)

sanfordharmony.org



2.5 Overgeneralizing Words sign (Grade 1)

sanfordharmony.org



2.5 Overgeneralizing Words sign (Grade 1)

sanfordharmony.org



2.5 Overgeneralizing Words sign (Grade 1)

sanfordharmony.org



2.5 Overgeneralizing Words sign (Grade 1)

sanfordharmony.org



2.5 Overgeneralizing Words sign (Grade 1)

sanfordharmony.org



Understanding Stereotypes about Objects, 2 6

Activities, and Roles

OVERVIEW MATERIALS

» The Relay Race

Read and Discuss: 7%e Relay Race storybook

» Three boxes (one
Explore and Practice: A Box for Everyone labeled “boys;” one
labeled “girls;” one
with a blank label)

»  Objects or pictures that

GOALS
are gender-stereotyped

This set of activities is designed to: (e.g., truck, purple
» Reduce stereotyped thinking about objects, activities, and roles
» Promote strategies for challenging stereotypes and stereotype-based teasing

» Promote flexible thinking and decrease stereotyped thinking

socks, skull shirt,
bracelet) and “neutral”
(e.g., animal puzzle,
clay)

LEARNING OBJECTIVES

Children will be able to:
» ldentify limitations and problems associated with stereotypes about objects, activities, and
roles

» Demonstrate ways to challenge stereotypes

KEY CONCEPTS AND VOCABULARY

Things can be for everyone.
It wouldn’t be fair if things were only for some people.

It is important to respect people’s choices.
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Activities, and Roles

RESEARCH AND RELEVANCE

Children are quick to recognize associations (e.qg., Long hair is for moms, but not dads), and they form explanations, expectations, and
predictions based on this information. Often, these associations reflect their continual observations of the world (e.g., Mom drrives the
carwhen she Is by herself, but when she is with Dad, he always drives) as well as the many direct and indirect messages they receive
about how males and females should look, dress, and act; what they are like; and what they should do (e.q., /see only boys in the toy
commercials that are loud and flashy). These repeated “associations” are the foundations for gender schema—cognitive
representations of what it means to be male or female—and are the source of stereotypes (cognitive schema form in the same way
about what it means to be a parent versus child, teacher versus student, etc.).

Once stereotypes are formed, young children can be very rigid in applying them to people and things in their world. In fact, as early as
preschool some children begin to act as “gender police”—enforcing gender-based stereotypes about toys, clothing, and roles within the
classroom. These messages are limiting for children and can make them feel uncomfortable or ashamed of their own individual
interests and preferences. Kids often claim to like or dislike things based on whether they think they are “for” their own gender—
regardless of whether or not they actually choose to play them.

Pink is for girls—you can 't wear that.

We're playing knights and warriors. Ifyou want to play with us, you can be the princess we have to save.
Girls are supposed to wear dresses. Why don’t you ever wear dresses?

You look like a boy.

Encouraging children’s engagement in a variety of activities and roles—including those traditionally gender-typed for their own as well
as the other sex—will support the development of a broad range of interests and skills that can increase successful learning. This
doesn’t mean that children should avoid things that are “stereotyped” for their own sex if they enjoy those activities. It also doesn’t

mean that every child shouldlike or do everything...but they should feel that they canif they want.

sanfordharmony.org
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Activities, and Roles

Think about this...

What influenced your engagement in different activities as a child, or now as an adult? What factors impacted your eventual career?

Do you or have you ever crossed typical “gender norms” in your chosen hobbies or social activities? How does that feel? What kind of
response have you received from others? Have you ever been reluctant or been discouraged to engage in activities that cross “gender
norms?”

Try this today...

Be mindful of the subtle messages that children receive about gender.

» Describe gender-typed activities and occupations with similarly positive terms to demonstrate that they are equally valued.

» Encourage children’s involvement in all types of activities, based on their personal preferences, strengths, or areas where they
can learn and grow.

> Refrain from inviting or assigning children classroom jobs based on gender.

» Review classroom literature, posters, and other materials for biased gender messaging.

Set clear classroom expectations about stereotyping and teasing, and do not allow these behaviors based on gender or any other social
category (or, for any reason).

It’s not okay to say that Max looks like a girl because he is wearing purple flip flops. Colors are for everyone, and everyone gets
to choose for themselves what they want to wear or play.
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Activities, and Roles

READ AND DISCUSS: THE RELAY RACE

Chilaren listen to the story and discuss fairness and the limitations that result from stereotypes about
things and activities.

Before Reading

What are some activities that you really enjoy doing now or that you would like to do
someday? Have you ever heard someone say that certain activities are only for some kids
but not for other kids?

Thinking that activities or things should only be for some groups of people and not for
others can happen because of stereotypes or assumptions about what people are like.
Everyone has different interests and abilities, and it is fair for people to be able to choose
for themselves what they like and what they want to do.

In this story, a group of kids face a situation in which people have used stereotypes to plan
activities that are only meant for some kids and not for others.

Asyou listen to the story, think about how it would feel if you were told that you shouldn’t
or cotldn’t do some of the fiin activities voir mentioned earlier

During Reading

How did Annie feel about not being able to do the scooter challenge and having to do the
braiding challenge instead? (Disappointed, frustratead, thought it wasn 't fair, thought she would
rather scooter than braid)

Which child was actually really good at braiding? (Max) Did that surprise you? Why or
why not?

How did the kids feel about having separate relay races? (Disappointed,; excluded or left out of
some challenges, thought it wasn't fair; wanted to be on a team with their friends)

What are some of the advantages of being on a relay race team instead of just doing a
race by yourself? (Everyone gets to participate, everyone on the team can contribute in different
ways, it s fun to work toward something together).

Would having separate relay races really allow all the kids to work together as a team?
What are some reasons that having separate races would have been problematic? (Kids
aidn’t get to do what they wanted to do or what they were good at; kids were separated from their
friends, they didn’t have someone on their team that was really good at some of the challenges, it
wasn't fair that some things were only for some kids)
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After Reading

Have you ever heard someone say that something was only for some kids and not for
others? How could you respond to someone who makes this kind of a stereotyped
statement? (Tell them that things can be for everyone, ask them why they think that, tell them about
all kinds of kids who like to do those things)

What are some examples of things that aren’t for all kids? (7hings that are dangerous for kids;

things that are someone else’s personal belongings)

EXPLORE AND PRACTICE: ABOX FOR EVERYONE

Children identity the limitations and problems associated with stereotypes about objects, activities,
and roles and practice challenging stereotypes.

Set the Stage

Share a story in which you noticed gender stereotypes or biases and ask the children about their
awareness and experiences with these. Conversations might include:

/was at the toy store and noticed that some of the aisles were pink and some were blue. Have you
noticed that? Why do you think it is like that? When you go to the store, do you look in the blue aisle,
the pink aisle, or both? Why?

| saw a commercial for a new toy the other day, and | noticed that there were only girls in the
commercial. Have you seen other commercials or ads that only include boys or girls? Why do you
think that is?

1saw a sign at the Children’s Center the other day that said there was going to be a Pirate Party with
games and activities and face-painting. Who thinks they would like to go to something like that? The
sign said that the event was for boys ages 5-8 years. Why do you think that is?

Facilitate the Activity

Explain that children might encounter many examples in which toys or activities are targeted at only
one group, such as boys or girls, and that this is unfair and limiting.
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thinking “things can be for
everyone” also means that
those things must be safe
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Tip: Families sometimes
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related to gender-based
expectations. Support
families by being
respectful of cultural
values and focusing on
highlighting children’s
strengths and positive
characteristics as you talk
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Sometimes we might come across toys or activities that seem to be only for some
people and not for us, like if we see things that are supposed to be “for boys” and
other things that are supposed to be “for girls.” But it wouldn’t be fair if some things
were only for some people. Things can be for everyone, and we can each make our
own choices about how we look and what we like and do.

Set out the “boy” and “girl” boxes and show the class the collection of objects and pictures. Explain
that the class is going to sort the objects according to who they think people say they are for. Show
the objects one at a time and ask children if it should go in the “boy” box or the “girl” box. If children
do not think an object belongs in one of the boxes, set it in a pile in front of you. If the children
suggest that the object belongs in one of the boxes, sensitively guide the class regarding the accuracy
of this thinking and in considering the idea that there aren’t things that are only for some people, but
that “things can be for everyone.” With the class, generate and discuss counterexamples, being
sensitive to those who may have counter-stereotypical preferences or interests.

So you're saying that a lot of people think that jewelry is just for girls. Let’s think about that idea.
Do you think that ONLY girls can wear jewelry? Do you think that boys who wear jewelry? Do you
know any boys who wear necklaces or bracelets or other kinds of jewelry? Are there any boys
here who wear those—has anyone ever told you that you shouldn’t wear that or that it was for
girls? How did that make you feel? So it sounds like jewelry isn’t just for girls, but that jewelry Tip: If children make
can be for anyone. What do you think about that idea? stereotyped comments,
turn the discussion back
toward the class with a
general example before
continuing, in order to
avoid singling out or
shaming any individual
children.

As you discuss various examples, it should become clear that NOTHING SHOULD BE PLACED IN
THE BOY/GIRL BOXES and that all items will end up in the extra pile. Retrieve the third box and
put the items from the pile into this box. Ask children who this box should be for (£veryone, all kids)
and write this on the label.

Wrap It Up

Why is it important for people to know that things can be for everyone? (7hey don'’t fee/
excluded or left out; they want to try new things, they don't feel badly about what they like and do)

What if someone told you that was for boys/girls? What could you say?
(Things can be for everyone, you get to choose what to play with and do, you could tell the person an
example of a boy/girl who has or likes that object or activity)
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SUPPLEMENTAL ACTIVITIES

Break the Biases: After awhole group discussion about biases, have the children:

» Create and describe a new book or television character that is non-stereotypical and has a
mix of characteristics and interests

» Modify and describe an existing book or television character to be nonstereotypical , with a
mix of characteristics and interests

» Create a new advertisement for a toy or activity that is typically portrayed in a stereotyped
manner

Challenging Stereotypes: Model and then have the children practice responses that challenge
stereotyped statements, using examples such as the following:

What if you heard someone say...

The monkey bars are only for third graders to play on.
That's not true—things on the playground can be for everyone, so everyone can play on
the monkey bars.
We’'re going to use beads and string today, so the girls can make bracelets and
the boys can make key chains.
Everyone can choose what they like because things can be for everyone.
Why are you wearing that hat? That's for girls!
There aren’t boys’ hats or girls’ hats—everything Is for everyone.
Teachers ca